
 

 

Guidelines for Quality Assurance in the Higher Education Area 
Programme Accreditation 

Dear Sir and/or Madam, 

A key goal of the AAC Guidelines for Quality Assurance is to contribute to the common understanding of 

quality assurance for learning and teaching across borders and among all stakeholders. This Guidelines 

should be considered in a broader context that also includes qualifications frameworks, ECTS or other 

Credit System´s and diploma supplement/transcript of records that also contribute to promoting the 

transparency and mutual trust in higher education. 

The present guideline is aimed at higher education institutions, which have taken the decision to allow 

one or more study courses to be reviewed for the first time or re-examined. This guideline should provide 

some assistance with regard to the structuring and content of the application. The guideline is based on 

the European Standards and Guidelines (ESG, version May 2015), the observance of which is verified 

during the assessment. In addition to the ESG, various other national and international standards have 

also been incorporated into the formulations and questions. 

The task of the AAC appraisers is to assess the quality of the courses and the institution of higher learning 

in question on the basis of the documentation provided by the latter and the results of an onsite visit. The 

goal is then, together with colleagues from the team of experts, to come to a final recommendation 

through an official report with regard to the accreditation. 

For this reason, the application for accreditation should be self-explanatory. On the basis of the 

application, the appraisers must be able to distinguish the structure of the course of studies, with its 

essential organizational elements and any other specific features. It is also important for the auditors to 

be aware of recent developments in the course of studies and/or institutions, without having to go into 

specifics (e.g. old documents etc.) 

The module descriptions define the structuring elements of the curriculum (modules) by their contents, 

but also and especially through the learning outcomes and competencies that are to be acquired by 

students. Furthermore, they discuss formal aspects, such as for example the scope of the modules, the 

relationship between self-learning stages and phases where student attendance is required, and 

examination forms. The module manual must be made available to the students in accordance with the 

ECTS agreements as presented in the Bologna process. In re-accreditation procedures, the module 

descriptions in the application must reflect their current status. 

The submission of regulations, instructions, learning aids, and so forth serves to check whether the 

structure of the course of studies presented in the application has also found its way into the current 

framework of corresponding legal documents. The AAC does not undertake any legal review of the 

regulations. 



 

 

The diploma supplement / transcript of records makes the structure of the course of study, the individual 

design of the study program and the skills and competences acquired by the graduates visible to third 

parties (for example, universities, employers). 

The AAC assumes that the application for accreditation of a course of studies does not exceed 35 pages 

of text (excluding data annexes, module manuals and other additions). If several courses are accredited 

in one procedure, the scope may be larger. In these cases, it should be noted that aspects that apply to 

several courses are only documented once. 

Cover sheet 
Please attach to the application form for accreditation a cover sheet according to the following model: 

College / University  

Course title  

Faculties / Departments 
 

 
 

Dean / Dean 
 

 

Contact person (name, address, 
telephone, fax, e-mail) 
 

 

Type of course 
 

( ) Bachelor Level 6 
( ) Master Level 7 
( ) Postgraduate Master Level 7 
( ) Doctorate Level 8 
 

Course title 
 

 

Field of study ( ) Natural sciences, mathematics 
( ) Engineering, computer science 
( ) Medicine, nursing and health sciences 
( ) Linguistics and Cultural Studies 
( ) Social sciences 
( ) Legal science 
(  ) Economics 
( ) Art, music, design, architecture 
( ) Teaching / Education  

Regular study time in semesters 
 

 

When was the study program 
offered for the first time? 
 

 

Study method ( ) Full-time 
( ) Professional support  



 

 

( ) Part time 
( ) Remote study / e-learning 
( ) Blended learning 
( ) Dual course of studies 
( ) Joint degree programs 
( ) Other: ... 
 

Field of study   

Has a previous accreditation 
procedure been carried out? 
 

( ) yes    ( ) no 
 
Date of previous accreditation: DD.MM.YY 
 

Result of the previous accreditation:  
 

Accreditation with / without conditions 

Time limit for fulfillment of 
conditions: DD.MM.YY 
Date of fulfillment (confirmation of 
the agency): DD.MM.YY 
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1. Inserting the course into the university/ school 
In the introductory chapter, the assessors will be given a brief outline of the context of the study program 

and of the university or institution of higher education (maximum 4-5 pages). 

Insert Informations about access to literature, journals and digital media (such as electronic media and 

databases) should be tailored to the content of the study and must be up to date. A concept for further 

development (updating) is available. 

Questions about the evaluation: 

• Please provide a brief overview of the structure of the university (university profile, teaching and 

research areas, faculties / disciplines, number and distribution of students, etc.). 

• Which department or faculty is responsible for the course of studies at the institution? 

• What characterizes the faculty / department and its corresponding teaching and research profile? 

• How are the responsibilities at the faculty / department distributed with regard to the course of studies? 

• What kind of assistance from the respective department / faculty is offered for the counseling and 

support of students? 

• Are there concepts for the promotion of equal opportunities for students and in particular living 

conditions e.g. students with children, students with disabilities, or for students with a specific social 

background? 

• Provide the material resources of the university and, if necessary, for the course of study. 

• The university library should be open for long periods during the event-free period. Opening hours and 

supervision must take into account the specific needs of students. There should be a development concept 

for the library. 

2. Cooperation 
The extent and nature of existing cooperation(s) and/or collaboration(s) with other universities are 

described here, and the agreements underlying the specifics of said cooperation(s) are documented. If 

the institution in question is cooperating with a business enterprise and / or another organization through 

the implementation of parts of its course of studies, it ensures the implementation and quality of the 

course of studies. The scope and type of existing cooperation(s) with companies and other institutions are 

described and the agreements underlying said cooperation(s) are documented. 

Guidance to the evaluation: 

• Are the type and scope of a relevant study course-related cooperation described in a comprehensible 

manner and are the agreements underlying the cooperation fully documented? 



 

 

3. Qualification profile 

Standard: Institutions should have processes for the design and approval of their programmes. The 

programmes should be designed so that they meet the objectives set for them, including the intended 

learning outcomes. The qualification resulting from a programme should be clearly specified and 

communicated, and refer to the correct level of the national qualifications framework for higher education 

and, consequently, to the Framework for Qualifications of the European Higher Education Area. 

Study programmes are at the core of the higher education institutions’ teaching mission. They provide 

students with both academic knowledge and skills including those that are transferable, which may 

influence their personal development and may be applied in their future careers. The purpose of the 

qualification profile is explain which learning results (knowledge, skills, competencies) have been acquired 

by graduates of a study course at the end of the program. It should be described in an outcome-oriented 

way. The individual qualification objectives encompass professional and generic aspects and should relate 

to the following areas: 

1) Scientific (or artistic) qualification, 

2) Ability to carry out a qualified professional activity, 

3) Ability to participate in social engagement, 

4) Personality development. 

In Bachelor studies, scientific principles, methodological competence, and job-related qualifications are 

taught according to the profile of the university and the course of study involved. As a result, a broad 

scientific qualification in undergraduate studies is ensured. Bachelor's degree courses correspond to the 

requirements of level 6. Master's degree courses involve scientific specialization (and can be 

differentiated according to their profile types - "application-oriented" and "research-oriented"). When 

setting up a master's degree course, it is necessary to determine whether the course is consecutive or 

continuing. Consecutive master's degree courses are designed so as to deepen and develop 

interdisciplinary and/or other courses of studies. The so-called continuing postgraduate master's courses 

providing further education require qualified practical professional experience of, as a rule, no less than 

two years. The contents of a postgraduate master's program are intended to take into account the 

professional experience of an individual and to build on this. Continuing master's degree courses 

correspond to the consecutive master's degree courses in the requirements and lead to the same 

qualification level and to the same authorizations. Master's degree programs correspond to the 

requirements of level 7. PhD studies correspond to the requirements of level 8. The doctorate serves to 

demonstrate the ability to work independently through an original and rigorous research effort. The key 

qualifications to be arbitrated are: methodological and critical skills needed to judge the relationship 

between topic / project content and method selection; the ability to critically assess the relevance and 

quality of research as well as the dissemination of research literature; professional and interdisciplinary 

competence beyond the constricted subject area; the ability to communicate and present research results 



 

 

both in writing and verbally; self-organization in scientific work; adequate teaching skills and knowledge 

of a very high level. 

Programmes  

• are designed with overall programme objectives that are in line with the institutional strategy and have 

explicit intended learning outcomes;  

• are designed by involving students and other stakeholders in the work;  

• benefit from external expertise and reference points;  

• reflect the four purposes of higher education of the Council of Europe (cf. Scope and Concepts);  

• are designed so that they enable smooth student progression;  

• define the expected student workload, e.g. in ECTS; • include well-structured placement opportunities 

where appropriate;  

• are subject to a formal institutional approval process. 

Questions about the evaluation: 

• What is the qualification framework of the university? Which qualification objectives of both 

professional and generic nature are strived for within the course of studies? 

• Is the qualification profile or professional qualification framework formulated and implemented 

internally / externally conclusively; are there such profiles? 

• Do the qualification objectives cover technical and general aspects and do they relate to the specific 

fields of scientific (or artistic) qualifications, the ability to take up a qualified job, the empowerment of 

social commitment and the development of the personality of the student? 

• Do the qualification objectives take into account the level of the course of study - Bachelor / Master / 

Doctorate? 

• Have special features been presented for a course of studies with special profile requirements (including 

dual courses, advanced master's courses, distance learning courses, e-learning courses, part-time courses 

and intensive courses of study)? 

4. Student-centred learning, teaching and assessment 
Standard: Institutions should ensure that the programmes are delivered in a way that encourages students 

to take an active role in creating the learning process, and that the assessment of students reflects this 

approach. 



 

 

The admission conditions for a particular course of studies, including compensation for disadvantages, are 

stipulated in writing by the university. The aptitude test and / or selection procedures are explained in 

detail by the corresponding provided documents. The criteria for the determination of equivalent 

competencies and the test method for crediting the course of study are presented with regard to the 

recognition of competences acquired. 

Student-centred learning and teaching plays an important role in stimulating students’ motivation, self-

reflection and engagement in the learning process. This means careful consideration of the design and 

delivery of study programmes and the assessment of outcomes. The implementation of student-centred 

learning and teaching  

• respects and attends to the diversity of students and their needs, enabling flexible learning paths;  

• considers and uses different modes of delivery, where appropriate;  

• flexibly uses a variety of pedagogical methods;  

• regularly evaluates and adjusts the modes of delivery and pedagogical methods;  

• encourages a sense of autonomy in the learner, while ensuring adequate guidance and support from 

the teacher;  

• promotes mutual respect within the learner-teacher relationship;  

• has appropriate procedures for dealing with students’ complaints. Considering the importance of 

assessment for the students’ progression and their future careers, quality assurance processes for 

assessment take into account the following: 

Assessors are familiar with existing testing and examination methods and receive support in developing 

their own skills in this field;  

• The criteria for and method of assessment as well as criteria for marking are published in advance;  

• The assessment allows students to demonstrate the extent to which the intended learning outcomes 

have been achieved. Students are given feedback, which, if necessary, is linked to advice on the learning 

process;  

• Where possible, assessment is carried out by more than one examiner;  

• The regulations for assessment take into account mitigating circumstances;  

• Assessment is consistent, fairly applied to all students and carried out in accordance with the stated 

procedures;  

• A formal procedure for student appeals is in place. 



 

 

Questions about the evaluation: 

• Are the admission requirements clearly defined and intelligible in the respective Examination 

Regulations / Approval Regulations? 

• Is there disadvantage compensation for handicapped students and is this documented and published? 

• When appropriate, does the selection procedure ensure the acquisition of qualified students according 

to the objectives of the course? 

• Are the criteria for the determination of equivalent competences and the examination procedure for 

the recognition of the course of study plausible and comprehensible? 

• In the case of studies in a foreign language: Are the admission conditions sufficiently safeguarded to 

ensure that students are able to complete foreign language learning courses and understand foreign-

language literature? 

• In the case of a consecutive master's program, is the required professional experience oriented towards 

the goal of the course and does it take into account national guidelines?  

• If the course of studies that include practical elements: Are these provided with credit points? On what 

basis are these credit points awarded? 

• How is the recognition process for competencies and skills acquired outside of the university sphere 

regulated within the course of studies in question? 

• What arrangements are in place for the recognition of study achievements? 

• The approval decision is based on transparent criteria and is communicated in writing. 

5. Student admission, progression, recognition and certification 
Standard: Institutions should consistently apply pre-defined and published regulations covering all phases 

of the student “life cycle”, e.g. student admission, progression, recognition and certification. 

Providing conditions and support that are necessary for students to make progress in their academic 

career is in the best interest of the individual students, programmes, institutions and systems. It is vital to 

have fit-for-purpose admission, recognition and completion procedures, particularly when students are 

mobile within and across higher education systems. It is important that access policies, admission 

processes and criteria are implemented consistently and in a transparent manner. Induction to the 

institution and the programme is provided. Institutions need to put in place both processes and tools to 

collect, monitor and act on information on student progression. Fair recognition of higher education 

qualifications, periods of study and prior learning, including the recognition of non-formal and informal 



 

 

learning, are essential components for ensuring the students’ progress in their studies, while promoting 

mobility. Appropriate recognition procedures rely on  

• institutional practice for recognition being in line with the principles of the Lisbon Recognition 

Convention;  

• cooperation with other institutions, quality assurance agencies and the national ENIC/NARIC centre  

with a view to ensuring coherent recognition across the country. Graduation represents the culmination 

of the students’ period of study. Students need to receive documentation explaining the qualification 

gained, including achieved learning outcomes and the context, level, content and status of the studies 

that were pursued and successfully completed. 

6. Curriculum 
The basis for assessment of the curriculum is founded on the course plan (curriculum overview), the 

detailed explanations in the documents provided, as well as the module manual and the module 

regulations. 

Questions about the evaluation: 

Qualification objectives 

• To what extent are the professional and generic qualification objectives meaningful? Is the assessment 

supported by results from the process of quality assurance (e.g. by continuing studies, evaluations etc.)? 

Have any changes been made in this regard? 

• Specify the extent to which the student's existing knowledge is broadened or deepened by the course 

of studies in question, as well as the instrumental, universal and communicative competencies that are 

acquired. 

• What are the professional fields taken into account to formulate the course of studies? 

• For master courses: Is the course consecutive or continuing (non-consecutive)? 

• For master courses: Is the course assigned to a profile type (more application-oriented or more research 

oriented)? 

Content / Curricular structure: 

• Is the ratio of core partitions / specializations (optional / compulsory) to practical elements balanced? 

• Does the supply of core partitions cover the necessary content to achieve the desired qualification 

profile? 



 

 

• Do the specializations (optional / compulsory subjects) or options offered in the course of studies allow 

for additional qualification and competency acquisition based on individual program preferences, which 

are oriented towards the course objective? 

• Does the curriculum adequately take into account the objectives of the course and ensure the desired 

development of competencies and professional qualification? 

• Are the modules balanced and meaningfully linked? 

• Do the well-defined learning results meet the requirements of the qualification framework for university 

degrees? 

• Re-accreditations: What changes have been made to the structure, the didactic concept and / or the 

content of the curriculum since the previous accreditation? 

7. Modularization and/or composite concept: 
The ECTS elements (principle of modularization, credit points, and minimum size per module, ECTS and 

workload requirements) have been implemented. Provided practical elements are designed in such a way 

that performance points (ECTS, CAT etc.) can be acquired. In particular, the module descriptions must 

include the learning outcomes and the corresponding acquisition of proficiencies. As a rule, each module 

must be concluded with an examination covering the entire module. 

Questions about the evaluation: 

• The course is modularized; is the data on the workload (workload which is composed of both attendance 

time and self-study, including the preparation for examination and the duration of the examination) 

comprehensibly designed and presented? 

• Modules should be at least 5 CP; are exceptions plausibly justified? 

• Is the course of study designed in such a way that short-term stays at other universities and in practice 

are guaranteed without loss of time? 

• Are composite modules (modules, which are partially or completely taken over by other study courses) 

to be found in the curriculum? 

• Which parts of the curriculum are obligatory, which are optional? 

• How do I regularly update the module descriptions? In which form are the current module descriptions 

accessible to the students? 



 

 

8. Course title, content of the curriculum and degree upon completion 
The final description relates to the content itself as well as to the national level requirements. It should 

not be misleading. The results of the course of studies must be documented visibly in a final certificate. 

Guidelines for the evaluation: 

• Does the curriculum correspond to the program of study? Is the course more application-oriented or is 

it more research-oriented? 

• Please describe the graduation documents / diplomas, and the information that the graduates receive 

after completing their studies. Please include examples of the diploma supplement and the transcript of 

records that accompany the degree documentation. 

9. Didactic concept for the course of studies 
The didactic concept of the course of studies must be styled clearly, logically comprehensible, and geared 

towards the course of study in question. Within the course of studies, teaching and learning methods 

must be adequate. 

Questions about the evaluation: 

• Which are the study models offered (e.g. full-time, part-time study) 

• Is the didactic concept of the course of studies comprehensible as well as oriented towards the objective 

of the course? 

• Are there adequate programs of study and learning within the course of studies in question? 

• Are the teaching and learning methods mentioned in the module descriptions suitable for achieving the 

described learning outcomes? 

• Relevant study course-related cooperation(s) with other universities, or dual courses with cooperation 

partners. 

10. Examinations 
The nature and number of examinations as well as the final thesis envisaged by the university are 

published and described in the module descriptions. See also ECTS User Guide 2015. 

Questions about the evaluation: 

• Does every module finish with a corresponding examination covering the entire module? If not, are 

there plausible justifications for composite test forms? Are the examination components module-oriented 

as well as knowledge- and competence-oriented? 



 

 

• Do the examination components help to determine whether the formulated qualification objectives 

have been achieved? 

• Are the number and concentration of examinations appropriate to the corresponding workload? 

11. Study feasibility 
The feasibility of a course of study can be gauged from different aspects and features; this includes an 

adequate study plan, a credible calculation of the workload (= workload, consisting of attendance time 

and self-study, including preparation for examinations and duration of examinations), an adequate and 

appropriate examination volume, course density and organization, as well as support and counseling 

offered by the university or institution of higher learning. In addition, certain complementary and safety 

periods must be regulated. If statistic data is submitted within the framework of accreditation, statements 

on the student's ability to study can also be made on the basis of admission quotas, drop-out quotas and 

average final scores. 

Questions about the evaluation: 

• Do the admission requirements ensure the acquisition of qualified students? 

• Is the course planning suitable for graduate studies? 

• Are the workload calculations plausible? 

• For the examination quantity and density, see the corresponding question in chapter 4 which contains 

the examination organization 

• Which are the examination dates and repetition possibilities for students at the institution? 

• Are the organization of the course as well as the available support and counseling mechanisms in place 

appropriate? 

• Are certain complementary and safety phases regulated? 

• If statistical data is available, how do you interpret it in terms of study feasibility? 

• Are the perceptions of the university on gender equality and the promotion of equal opportunities for 

students in particular living conditions implemented at the level of the study program? 

12. Professional qualification / Skills 
The ability to undertake a qualified professional activity is one of the defining qualification objectives for 

all courses of study. 

Questions about the evaluation: 



 

 

• Is the curriculum aligned to the qualification objective and to a professional qualification with a clear 

content profile? 

• What documents / sources are used to determine the expectations of the labor market for the students? 

• Does the course of study in question provide for a suitable entry into a specific professional activity as 

measured by the learning results, the study offered and the study conditions? 

• Are the skills taught in line with a student’s ability to adapt critically and automatically to work 

requirements and innovation processes throughout his future career? 

• Is it clear for which professional fields and activities the graduates are being trained for? 

13. Personnel Resources 
Standard: Institutions should assure themselves of the competence of their teachers. They should apply 

fair and transparent processes for the recruitment and development of the staff. 

The teacher’s role is essential in creating a high quality student experience and enabling the acquisition 

of knowledge, competences and skills. The diversifying student population and stronger focus on learning 

outcomes require student-centred learning and teaching and the role of the teacher is, therefore, also 

changing. Higher education institutions have primary responsibility for the quality of their staff and for 

providing them with a supportive environment that allows them to carry out their work effectively. Such 

an environment  

• sets up and follows clear, transparent and fair processes for staff recruitment and conditions of 

employment that recognise the importance of teaching;  

• offers opportunities for and promotes the professional development of teaching staff;  

• encourages scholarly activity to strengthen the link between education and research;  

• encourages innovation in teaching methods and the use of new technologies. 

Questions about the evaluation: 

• What kind of resources are available to ensure the teaching and mentoring of students during the 

regular course of studies? If essential elements are covered by lecture assignments, please contact the 

regular lecturers according to the following model: 

 

Name: Degree: Current 

occupation: 

Teaching / 

Module Range: 

Workload: Additional 

qualifications: 

Dr. Klaus van 

der Veld 

Bachelor of 

Science 

Arnold Hill & 

Co, LLP 

Taxation  

 

50 per year Member … 

 



 

 

 (Business 

Administration) 

;1993), Master in 

Taxation (1996); 

Promotion LBS 

(2000) Thesis: 

Taxation in 

Europe 

 

 

 

• Are the appointed professors / lecturers and academic staff members involved in the assessment 

procedures? If vacancies expire in the next five to seven years: is a replacement plan in place? 

• To what extent is the teaching input used for other courses? 

• To what extent are teaching staff not included in the above table and/or introduced from other fields of 

study and other disciplines / faculties for the course that is to be accredited? What are these courses? 

What is the guarantee that the specific teaching services are available permanently (in this case an 

explanation of the university management must be put forward)? 

• Please provide the most important research projects and publications and / or the most important 

relevant activities outside of the university, as well as any co-operation with partners outside the 

university and projects in application research from the past five years. 

 

• Please describe the concept for personnel development and qualification. 

14 Learning resources and student support  
Standard: Institutions should have appropriate funding for learning and teaching activities and ensure that 

adequate and readily accessible learning resources and student support are provided.  

For a good higher education experience, institutions provide a range of resources to assist student 

learning. These vary from physical resources such as libraries, study facilities and IT infrastructure to 

human support in the form of tutors, counsellors and other advisers. The role of support services is of 

particular importance in facilitating the mobility of students within and across higher education systems. 

The needs of a diverse student population (such as mature, part-time, employed and international 

students as well as students with disabilities), and the shift towards student-centred learning and flexible 

modes of learning and teaching, are taken into account when allocating, planning and providing the 

learning resources and student support. Support activities and facilities may be organised in a variety of 

ways depending on the institutional context. However, the internal quality assurance ensures that all 

resources are fit for purpose, accessible, and that students are informed about the services available to 

them. In delivering support services the role of support and administrative staff is crucial and therefore 

they need to be qualified and have opportunities to develop their competences. 



 

 

15 On-going monitoring and periodic review of programmes 

Standard: Institutions should monitor and periodically review their programmes to ensure that they 

achieve the objectives set for them and respond to the needs of students and society. These reviews 

should lead to continuous improvement of the programme. Any action planned or taken as a result should 

be communicated to all those concerned. Institutions should ensure that they collect, analyse and use 

relevant information for the effective management of their programmes and other activities. 

Guidelines: Reliable data is crucial for informed decision-making and for knowing what is working well and 

what needs attention. Effective processes to collect and analyse information about study programmes 

and other activities feed into the internal quality assurance system. The information gathered depends, 

to some extent, on the type and mission of the institution. The following are of interest:  

• Key performance indicators;  

• Profile of the student population;  

• Student progression, success and drop-out rates;  

• Students’ satisfaction with their programmes;  

• Learning resources and student support available. 

Regular monitoring, review and revision of study programmes aim to ensure that the provision remains 

appropriate and to create a supportive and effective learning environment for students. They include the 

evaluation of:  

• The content of the programme in the light of the latest research in the given discipline thus ensuring 

that the programme is up to date;  

• The changing needs of society;  

• The students’ workload, progression and completion;  

• The effectiveness of procedures for assessment of students;  

• The student expectations, needs and satisfaction in relation to the programme;  

• The learning environment and support services and their fitness for purpose for the programme. 

Programmes are reviewed and revised regularly involving students and other stakeholders. The 

information collected is analysed and the programme is adapted to ensure that it is up-to-date. Revised 

programme specifications are published. 

  



 

 

• Career paths of graduates. Various methods of collecting information may be used. It is important that 

students and staff are involved in providing and analysing information and planning follow-up activities. 

16. Strategy for Quality Assurance 
Standard: Institutions should have a policy for quality assurance that is made public and forms part of 

their strategic management. Internal stakeholders should develop and implement this policy through 

appropriate structures and processes, while involving external stakeholders. 

Policies and processes are the main pillars of a coherent institutional quality assurance system that forms 

a cycle for continuous improvement and contributes to the accountability of the institution. It supports 

the development of quality culture in which all internal stakeholders assume responsibility for quality and 

engage in quality assurance at all levels of the institution. In order to facilitate this, the policy has a formal 

status and is publicly available. Quality assurance policies are most effective when they reflect the 

relationship between research and learning & teaching and take account of both the national context in 

which the institution operates, the institutional context and its strategic approach. Such a policy supports  

• the organisation of the quality assurance system;  

• departments, schools, faculties and other organisational units as well as those of institutional leadership, 

individual staff members and students to take on their responsibilities in quality assurance;  

• academic integrity and freedom and is vigilant against academic fraud;  

• guarding against intolerance of any kind or discrimination against the students or staff;  

• the involvement of external stakeholders in quality assurance.  

The policy translates into practice through a variety of internal quality assurance processes that allow 

participation across the institution. How the policy is implemented, monitored and revised is the 

institution’s decision. The quality assurance policy also covers any elements of an institution’s activities 

that are subcontracted to or carried out by other parties. 

Universities have a publicly accessible quality assurance strategy, which forms an integral part of their 

strategic management. This strategy is developed and implemented by internal stakeholders or their 

representatives through appropriate structures and processes that also involves external interest groups. 

The study program is integrated into the higher education quality assurance strategy as well as in the 

university-wide quality assurance processes. Within the scope of the internal quality management of a 

particular university, several instruments with varying degrees of range and focus are employed, including 

procedures for the design and approval of specific courses of studies as well as measures for quality 

assurance and the further development of said courses. 



 

 

There is a quality culture that embraces continuous development and regular feedback mechanisms to all 

participants involved. For the successful implementation and further development of study programs and 

for other relevant activities, pertinent data is collected, analyzed and used. 

The strategy and processes for quality assurance have a strictly formal status and are always published. 

Students and other stakeholders are involved in an appropriate and suitable manner. 

Universities have a publicly accessible quality assurance approach, which is part of their strategic 

management. This strategy is developed and implemented by internal stakeholder representatives 

through appropriate structures and processes, involving external interest groups. 

Questions about the evaluation: 

• Which quality assurance strategy has the university developed with regard to its courses of study? 

(Refer, if necessary, to the mission statement or similar documents) 

• Please describe the quality management system with regard to the courses. At what level (universities, 

faculties / departments) is the quality assurance of the study courses located? How are responsibilities 

distributed throughout? 

• Please describe the quality assurance processes of the courses (e.g. instruments, frequency of use, 

responsibilities, and consequences). 

• What specific measures have been taken to evaluate a specific course of studies? 

• How are the relevant stakeholders involved in the quality assurance of the courses? 

• How will the results of said quality assurance be integrated into the further development of the courses? 

• What specific changes have been made to the course of studies since the last assessment? Please put 

forth a few examples. 

• To what extent were the recommendations from the previous accreditation of the course of studies 

discussed and implemented or not implemented with a view to further the development of the course of 

studies? 

• What information is available on the requirements of the labor market, which are taken into account 

within the course studies? How is this information collected, analyzed and handled for the future 

development of the course? 

• In what manner should the fortunes of graduates be followed? To what extent should their experience 

in the further development of the course of studies be taken into account? 

• How many graduates from a particular study program find themselves in a further qualification program 

(master's course, doctorate, and other training courses)? 



 

 

17. Information 

Standard: Institutions should publish information about their activities, including programmes, which is 

clear, accurate, objective, up-to date and readily accessible. There should be easy-to-understand, correct, 

objective, up-to-date, and easily accessible statistics about the course of study in question. 

Questions about the evaluation: 

Information management 

• How is information management organized (organizational chart)? Who has which tasks? 

Public information 

• Where can you find important information about the course, such as selection criteria and procedures, 

the desired learning outcomes, the curriculum, the examination requirements, the degree awarded and 

the teaching, learning and examination methods used? 

18. The module descriptions 

The learning outcomes of the modules correspond to the skills and abilities provided in the national 

qualifications framework.  

The supply of core parts has to cover the necessary content to achieve the desired qualification and 

competence objectives. The specialization (non-compulsory subjects) or options offered in the course of 

studies should allow for additional qualification and competency acquisition (according to individual 

preference), all of which is geared towards the goal of the course. 

Please include all descriptions of the modules offered during the course of studies in question. 

19. Pattern for a module description  
According to the ECTS User’s Guide 2015 (Sample) 

Module Code C_MKT 

Module Title Marketing 

Credit 
10 ECTS / 250 hours (90 hours of lectures, 160 
hours of self learning) 

Level Level 7 Master 

language of instruction  

Semester/trimester when the  
course unit is delivered 

 

Module Leader / name of lecturer(s) XXXX XXXX PhD. 



 

 

Aims: 
This module introduces students to the key marketing tools and processes relevant for small and medium-

sized enterprises. It provides an overview of the marketing-related levers organisations may rely upon when 

trying to increase levels of competitiveness.  

learning outcomes of the course unit: 
 
1.) Knowledge 
On completion of this module the successful student will demonstrate: 

1. xxxxx 

2. xxxxx 

3. xxxxx 

4. xxxxx 

 
2.) Skills 
At the end of this module the successful student should be able to: 

5. xxxxx 

6. xxxxx 

7. xxxxx 

8. xxxxx 

 
3.) Syllabus 

• xxxx 

• xxxx 

• xxxx 

• xxxx 

• xxxx 

• xxxx 

 
Learning, Teaching and Assessment Strategies (planned learning activities and teaching methods) 
 

xxxxxxxx 

Assessment Scheme 
 

xxxxx  

Assessment 2 assessments 

 assessment scheme weighting duration 



 

 

Learning Materials: 
 
XXXX 
 

Essential Reading: 
 

Brassington, F.; Pettitt, S. (2010). Principles of Marketing. (4th edn.). London: Financial Times Prentice Hall 

Verlag  

Rogers, E. (2003). Diffusion of Innovations. (5th ed.). New York: Free Press 

 
Recommended Reading 
 

xxxxx 

xxxxx 

xxxxx 

 

Further reading will be made available via the online learning environment. This will include relevant articles 

in high-ranking scholarly international journals. 

Total Notional Learning Hours 

10 ECTS, 250 Hours 

Live Assessment  -- -- -- 

Assignment 1 Presentation  50% 21 days 

Assignment 2 Coursework Report  50% 21 days 

Registration for assessment xxxxxx 

20 Other Information: 
Appendices to Self-Report • Organigram (chapter 0.1) • Constitution of the HEI (chapter 0.1) • 

Statistical Data (chapter 0.2) (only relevant in the case of a re-accreditation) (see sample document of 

FIBAA*) • Regulations for admission (in the case if this is not integrated in the study and examination 

regulations) (chapter 2) • Description of admission procedure including interview guide (Chapter 2) • As 

the case may be, regulations for recognition of prior learning (chapter 2) • Curriculum overview (chapter 

3.1) (see sample document of AAC*) • Module descriptions (chapter 3.1) (see sample document of AAC*) 



 

 

• Study and examination regulations (chapter 3.1) • Evidence of legal review of the examination regulation 

(chapter 3.1) • Diploma supplement (chapter 3.1) • Course timetable (syllabus) (chapter 3.1) • As the case 

may be, regulations for practical training (chapter 3.1 or rather 3.2.5) • Curriculum vitae of lecturers 

(chapter 4.1) (see sample document of AAC*) • Description of (professorial) appointment procedure 

(chapter 4.1) • As the case may be, cooperation agreements (chapter 4.3) (only those related to the study 

programme in question) • As the case may be, Learning Agreement (Chapter 4.3) (exemplary) • Self-

declaration of security of funding (chapter 4.6) • Regulations of (teaching quality) assessment (chapter 5) 

• Evaluation sheet (chapter 5) 

Documents should be available during the on-site visit • Evaluation results (results of the last 

2 to 3 years) • Examinations and final theses (including appraisal/examiner’s assessment and some 

examples of theses at good, mediocre and low level) • Reports of work placements (6 to 8 per study 

programme, including appraisal/examiner’s assessment at different valuation levels) • Case studies 

(examples for each study programme) • Teaching and Learning Materials (a selection) • Information 

brochures (of the study programme/s in question) • Activity or Annual Report • Information folder for 

students 

 

  



 

 

Curriculum Vitae  
 

Please Use for Curriculum Vitae.  This standardized Document helps you present your skills and 

qualifications effectively and clearly.  

Surname:  

First Name:  

Date of Birth:  

Academic Qualification:  

Venia Legendi 
(qualification to teach): 

 

Further Qualifications:  

  

At the Higher Education 
Institution since: 

 

Level of Employment:  

Teaching Focus:  

Interdisciplinary Aspects:  

Activities in the Areas:  

- Further Education  

- Research  

- Consultancy  

How are personal 
research activities 
reflected in teaching 
activities? 

 

  

Work experience:  

- General  

- Activities as an 
Expert: 

 

Publications:  

Memberships:  

International experience 
in: 

 

- Corporate 
Management 

 

- Academic Activities  

- Personal Background/ 
Experience 

 

  

Other: 
 

 

https://europass.cedefop.europa.eu/documents/curriculum-vitae


 

 

Statistics for Accreditation 

Sample 

 


	Guidelines for Quality Assurance in the Higher Education Area
	Cover sheet
	1. Inserting the course into the university/ school
	2. Cooperation
	3. Qualification profile
	4. Student-centred learning, teaching and assessment
	5. Student admission, progression, recognition and certification
	6. Curriculum
	7. Modularization and/or composite concept:
	8. Course title, content of the curriculum and degree upon completion
	9. Didactic concept for the course of studies
	10. Examinations
	11. Study feasibility
	12. Professional qualification / Skills
	13. Personnel Resources
	14 Learning resources and student support
	15 On-going monitoring and periodic review of programmes
	16. Strategy for Quality Assurance
	17. Information
	18. The module descriptions
	19. Pattern for a module description
	20 Other Information:
	Curriculum Vitae
	Statistics for Accreditation


